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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as an additional 
document via the Comment option under the Tools tab 
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Challenge of practice: 
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Plan 
actions for 
improvement
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challenge of 
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Analyse 
and prioritise

1Learning Improvement Plan
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Actions NQS links Timeline Roles and responsibilities Resources
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1Learning Improvement Plan
Goal 1 continued
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Goal 2:

Challenge of practice: 

Success criteria
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Learning Improvement Plan
Goal 2 continued
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	PQIP 2023 - Strathalbyn Kindergarten & Outreach
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	Signed Final page of PQIP 2023

	SIGNED FINAL PAGE - 2023 PQIP - Strathalbyn Kindergarten

	Service name: Strathalbyn Kindergarten and Outreach Kindergarten
	Service approval number: Service Approval No: SE-00010997

	Click to upload logo_af_image: 
	acknowledgement: Peramangk and Ngarridjeri
	School name: Strathalbyn Kindergarten and Outreach Kindergarten
	Service Context: Strathalbyn Kindergarten and Outreach is a Department for Education (DfE) kindergarten located on the Fleurieu Peninsula in South Australia.  Operating from two sites, one located at Coronation Road in Strathalbyn and the other co-located at the Strathalbyn Children's Centre on Burkett Drive. The kindergartens are located in Strathalbyn on opposite sides of the town. Strathalbyn is a rapidly expanding rural town with a diverse socioeconomic status and large outlying community. COVID19 has pushed house prices up across the state and young families are flocking to the area due to the new housing developments and reasonably affordable housing that the region offers.

Many children access the kindergarten from outlying towns via bus or by being transported by their families from nearby communities within our catchment area.

The centre has two groups of children at Coronation Road and one group at Burkett Drive. The physical capacity at the Coronation Rd site is 45 children. The physical capacity at Burkett Dr site is 30 children. The enrolment cap at Coronation Rd is 55 and 22 at Burkett Dr, an adjustment is in place currently at Coronation Rd due to higher enrolments. Children attend two full days Monday to Thursday (8:30am  - 3:00pm) and a half day on alternate Fridays. In 2022 we have implemented a consecutive days model of preschool after considerable critical reflection and consultation. 

Each site has two teachers, Two part time at the Outreach site. One full time teacher and one part time teacher at the Coronation Rd site,  the Director is shared between both sites. Each site also has a co-educators to support children and staffing is adjusted based on enrolments.

An Occasional Care service operates from the Coronation Road site two and a half days per week. This service provides emergency and respite care for children aged two to four years of age and is a very popular service within our local community.

The Peramangk and Ngarrindjeri people are the traditional custodians of the land on which the kindergarten children come from.  There is a long history of community involvement at Strathalbyn Kindergarten. We strive to create an environment that is welcoming and inclusive of every child.

Strathalbyn Kindergarten is part of the DfE Fleurieu Partnership and children transition from our Kindergarten to Eastern Fleurieu School in Strathalbyn, Milang, Langhorne Creek, Ashbourne Primary School and local private schools.

The unique components of Strathalbyn Kindergarten include bus travel which creates opportunities to travel with varied age groupings including high school aged peers, occasional care and childcare operating at both sites, creating differentiated age groupings. This makes our Kindergarten a unique site that is full of complex and wondrous learning opportunities for children and to spend their days in social situations that allow for unique scaffolding opportunities that would not often be encountered in many traditional settings.
	Statement of Philosophy: Our Philosophy Statement is reviewed twice per year, middle and at the end, governing council and the whole staff team contribute to it's ongoing development.

We believe families are an integral part of our kindergarten community. We work collaboratively with families recognising and valuing them as children’s first educators and valuable  co-planners for children's learning. 


We acknowledge and recognise the influence and diversity of the local and broader community and welcome their input and involvement. 


We believe in fostering dispositions for lifelong learning and are developing our pedagogy to create a culture of thinking and research. 


We understand and provide authentic learning environments where children are challenged, problem solve, experiment and have opportunities to nurture their own creative languages. 


We acknowledge the importance of long periods of uninterrupted play, where children are supported to freely explore and interact with both the indoor and outdoor learning environments. 

We believe that writing develops in stages if environments are created to playfully nurture children's writing development.


We believe that children intrinsically possess a deep connection to the natural world and nurture and support this connection to grow. 


We believe that children develop habits of mind or dispositions for learning. We encourage, through teaching and our environment, children to grow their courage and curiosity, trust and playfulness, perseverance, responsibility, creativity, imagination, resilience, connectivity and appreciation of the natural world. 
	Quality Area 1: Educational Program and Practice: All Educators ensure that the experiences of the kindergarten reflect the EYLF and indicators of preschool literacy and numeracy by tracking documentation of the outcomes for each focus child and the group. Outcomes are written into documentation in a way that seamlessly demonstrates educator understanding and child interaction and ensures that documentation is understandable and accessible for our community of families. Each term educators have a dedicated focus of intentional teaching as well as following the children's lead when numeracy and literacy ideas emerge. Documentation is shared with families via Seesaw, so that multiple perspectives on experiences can be used to reflect and plan for children's learning and development.

Educator pedagogy is developed and curriculum decisions are made through a process of pedagogical documentation, where learning is both emergent and intentional. Children, the community, family and  all educators collaborate to form the experiences of the child at the kindergarten. Curriculum is designed with clear links to the EYLF outcomes and to develop strong intellectual and social dispositions while building on the strengths and interests of children. All Educators critically reflect together each day. The reflection addresses the routines of the day, the individual learning of the children, emerging ideas and theories and how the program has been implemented, and our PQIP inquiry. It is shared with families so that they can contribute to the planning cycle and informs our practice.

All educators reflected together on how they could help parents to become more active in their children's learning and how to develop this into our Cycle of Planning. On enrolment, educators and parents begin conversations about children's strengths and rights for the following year. Families and children are then invited to a more formal conversation at the beginning of the year where they can share information, hopes, planning thoughts, abilities and anything about their culture and together with educators, plan for children through the development of an individual learning plan. This opportunity is repeated each term so that planning is collaborative and more meaningful. By embedding this practice a more trustful and stronger relationship emerges between home and kindergarten and outcomes for each child and family are improved.

Families who are unable to meet are invited to complete a questionnaire or can opt for a more casual chat with educators. Time for family conversations are encouraged and nurtured. If parents or educators need to talk together about children's learning the educators will ensure that someone is available to listen and speak with families.

Our Occasional care service is integrated into the preschool and offers families the opportunity for a longer and ongoing transition into kindergarten and respite for those families in the community who require assistance. This provides opportunities for scaffolding and building of relationships. The focus of the service is to provide high quality care, build strong, secure relationships with both children and adults and to develop connection and dispositions for learning. The Occasional Care service is an included and important part of the pedagogical documentation process and all staff plan together to ensure that the service is integrated into the cycle of planning. 

Every child is supported to be involved in the kindergarten and Occasional Care experience through individual program and goal setting, pedagogical documentation and refection on individual children's learning. Learning experiences are open ended, with multiple entry points for children. Experiences are based on children's observed interests as well as developmental needs and parental and community input.

Our environments are thoughtful and all educators work together to reflect on how to create environments that are welcoming, calm, and promote children's agency, autonomy, and exploration.
	Quality Area 2: Children's Health and Safety: At Strathalbyn Kindergarten we have explored the impact that healthy lifestyle choices have on children's success, understanding healthy choices is a priority, particularly healthy eating. Each year teaching children about healthy eating is integrated into our curriculum. This includes intentional teaching and incidental conversations. Families are introduced to our healthy eating policy and pedagogy at the parent information sessions and ongoing information is shared on our Seesaw app.
 
Children's mental health and well-being is a priority for all educators and the community. All Educators use EYLF Documents, and engage with the outcomes developing dispositions for learning. Educators are influenced by the `Say What You See' program which is embedded at the Kindergarten. All educators acknowledge and listen to children, they sit and discuss children's needs, rights and challenges and support each child to be heard and supported when they are at Kindergarten. All educators model and support families to use this approach to foster meaningful and positive relationships with their children and peers.

Within the  kindergarten program there is a balance of experiences designed for regulation and providing opportunities for proprioceptive, vestibular, oral motor, tactile, visual and auditory input. The outdoor environment provides a range of challenges for physical development and quite relaxation. Well-being experiences including listening to music and stories, exercises and visualisations designed to support children to regulate their bodies are also part of the curriculum. Educators work with individuals to co-regulate and to develop strategies for self-regulation. The service also allocates funds from our budget so that children can access a sensory diet throughout the day. Children have access to play equipment and experiences that are supported and recommended by occupational therapists to help them feel regulated and calmer.

All Educators work cohesively with non - DfE external providers and DfE support staff to develop the best possible environments for children. This includes small group work, availability of sensory tools, break spaces, and development of individualised approaches as needed. Individual medical plans are displayed in the kitchen for ready access and relief staff are made aware of these on induction. Education plans are regularly reviewed and discussed between educators and families to ensure that children's need are being met, and that children are feeling safe and secure at kindergarten.

The use of real tools allows children to experience real learning with realistic outcomes and greater opportunities for creativity. These tools include saws, knives, hammers and nails, hot glue guns and drills. As each tool is introduced, benefit risk analysis are carried out with the whole group of children. Children are given the chance to spend time learning both in small and large groups about the correct way to use the tool, the safety required and the first aid should a learning injury occur. Children are supported to become familiar with each tool and the way to use it.
 
As part of our commitment to healthy lifestyle we strive to support children to build strong connections to the natural world. Throughout the year children spend time engaged in exploration and interaction with the natural elements of their world. Children and families visit Ashbourne Bush school and Kuitpo forest as part of the curriculum.
 
DfE policies and procedures and site specific policies underpin and guide practice. Policies are reviewed and updated bi-annually and recorded in a policy register in accordance with a review schedule. Educators have completed mandatory Relevant History Screenings and Responding to Abuse and Neglect Training. The Keeping Safe Child Protection curriculum is implemented incidentally and through explicit teaching.  Health and safety concerns are discussed as they occur or at meetings. Educators consult the National and State Law and Regulations; DECD Policies and Site Policies; National Quality Standards and Australian Playground Standards before conducting risk assessments and when considering issues and concerns. 

From 2020 the educator team has been kept informed daily of developments and requirements for the management of the COVID19 Pandemic. A complex COVID 19 response plan was developed by the team to ensure that not only the health and welfare of the children at the site, but the entire community, was considered. The plan was an open document and was updated as new developments occurred. Regular updates were provided to the community via the seesaw app which also provided families with a platform to respond quickly and ask questions.  The plan was developed through DfE and SA Health requirements, Governing Council input and regular staff consultation.
	Quality Area 3: Physical Environment: Each day educators and children reflect on sustainability practices and implement a number of strategies to decrease our environmental footprint. Strategies include the introduction of coloured bins for waste and recycling, including a soft plastic bin which is supported by the local supermarket. Through increased reflective practices we have reduced our waste to half the amount of landfill we previously created.
 
Annually, the Fleurieu Waste Authority education officer attends the kindergarten to work with the children to support their learning around environmental sustainability and ways they can reduce their environmental foot print. We continue to use NRM resources and expertise as we embed this culture, develop our environment and provide learning opportunities promoting sustainability. We strive to increase sustainability in our whole community. Each term we inform the community about sustainability news and our work through a dedicated `Sustainability News' space in our Kindergarten newsletter. 
 
Planning is currently being undertaken to improve outdoor learning spaces to ensure the children are provided with creative and stimulating learning environments. Native, drought tolerant plants that provide protection and an abundance of seed pods and flowers to attract birds and insects have been included in the plans. The environment will provide greater opportunities for children to research and more open ended, challenging play materials for children which encourage growth and development. Our vegetable garden, worm farm, possum box and insect garden continue to provide provocations for children. In 2020 a gardener was employed to ensure that the yard was clean and safe for children and loose parts were developed into the site to provide more open-ended experiences for the children.
 
Educators have reflected this year and continue to reflect through our Quality Improvement Plan about the pedagogies of creativity and authenticity, creating environments that are open ended, inviting and provide inspiration for learning. Our environments reflect our commitment to sustainability and our community culture around sustainability and preservation of history.
 
Our belief that children learn best through hands on exploration and play is reflected in our developing spaces. Educators have also reflected on the Reggio Emilia principle of the environment as the third educator and the correlations to Indigenous perspectives of Land Links (8 Ways of Learning), and Cultural Safety, creating environments that are inclusive in both pedagogy and aesthetically. In 2021 our Reconciliation Action Committee provided feedback and ideas to support our educator team to develop more culturally appropriate and thoughtful environments. 

As a result of the professional learning in 2020, Educators in both sites have undertaken the the process of reinventing their indoor spaces to create an environment that is inviting and inspiring and one that does not over stimulate children. Our indoor environments also allow children to have more agency over their learning by having choice and open ended experiences to choose from and create.

Our community is extremely important to us, the relationships we form and the connections we make in the community leave a footprint for years to come. We try where possible to employ, utilize and support small businesses in the community to ensure the connection remains strong and the relationships are reciprocal. 
	Quality Area 4: Staffing Arrangements: The educator team roster creates consistency and predictability for children. Stability for the children is maintained by using regular relief educators. A small group of DfE support staff also work with children and families, including speech pathologists, psychologists and special educators. A financial officer also supports the team.

Induction processes make sure all staff have the information required for a safe and successful day. Our induction process has been updated in 2021 to reflect changes and improvements that have been implemented through our quality improvement planning and reflective processes each day. 

Staff meetings are high priority, with administrative and professional development meetings on alternate weeks. All educators contribute to discussions, creating outcomes that are developed as a team. Each educator brings their own experiences, interests and skills, as a collaborative group of community and educators we have developed a philosophy that underpins our work and continues to develop as we develop our professional understandings.  


The DfE Code of Ethics guides our interactions and behaviours. We use journals to record our Quality Improvement Plan progress and reflect on these as a team. 

Reflecting together about children and our community allows us to know them well and to create more meaningful experiences for the children. We meet daily  to discuss and plan for children. We ask each family to meet once per term to collaboratively plan for children and also provide families with reflection on their child each term.

We are committed to professional learning and improvement. Our budget reflects this commitment and is supported by our governing council. This year we plan to undertake professional learning and development around the Zones of Regulation to help with our teaching and learning of emotional literacy and self regulation. We also are taking on board the Be You - Beyond Blue Training modules specific to our PQIP Goal and are working alongside our Be You consultant - Kathryn Hopps, who is supporting our journey through these modules and providing access and guidance to relevant resources. 
	Quality Area 5: Relationships with Children: Developing collaborative, strong and respectful, relationships with children is crucial to what we do and begins during our comprehensive transition schedule. Relationships are also built with families and children through the Occasional Care program and for many children this means strong links with the curriculum and educators prior to starting kindergarten. Our first term of kindergarten is dedicated to a project about getting to know the children, their families, values and culture.
 
Educators develop responsive, trusting and meaningful relationships by getting to know children really well and responding using the principles of the Berry Street Education Model Evidence Informed Decision Making Process and the principles of `Say What You See' where relationships are based on respecting and acknowledging each child. Through this approach to children, educators develop and maintain sensitive and responsive relationships with children and their families that enable children to feel secure and safe and encourage well-being development at Kindergarten.
 
Developing agency in children is an ongoing inquiry project for educations so that outcomes of confidence and inclusion will be seen in children. In 2020 educators engaged with Professor Alma Fleet to develop their understanding of Pedagogical Documentation and have been using this mindset to discuss and plan for children, this has also led to educators having a deeper understanding of each individual child and to conduct more authentic assessments and more thoughtful planning. Through reflecting together, all educators noticed and agreed on the significant impact that more input from families has provided for their children. Families are invited and included in the planning cycle of the kindergarten. This ensures that the best outcomes for children are created through strong and inclusive collaborations with families. Through making space for ongoing discussion and collegial planning with parents and the ease of providing feedback through the seesaw app educators are better informed about each child and have stronger relationships with families.
 
Educators work closely with Department for Education Support Services through a CRT meeting each term and the development of individual programs for children with special rights to ensure their range of needs are met. DfE Support Workers regularly attend the site to work with educators and children to create successful outcomes and honour the rights and dignity of each child at the service.
 
All Educators honour the rights of children and differentiate within the curriculum and pedagogy to ensure that every child is included and can access the curriculum. Children are supported to co-regulate and to develop strategies to regulate themselves. Sensory tools are available and educators support children to use these throughout the day. 
 
Children are supported to respect, acknowledge and care for others through exploring diversity inquiry and also through discussion of and sharing of stories which create a stronger awareness and understanding of cultures. 
 

	Quality Area 6: Collaborative Partnerships with Families and Communities: The educator team have developed and embedded processes to ensure that families are kept informed and have all the information needed. Information is provided to families through email, face to face or via the seesaw app. Special consideration is given to families who use the bus to transport children from outlying areas and do not often attend the kindergarten. These children have document wallets that they take home with them holding all their paper communication. 

Professional learning around Pedagogical Documentation over the last two years has led to educators developing their understanding of the importance of collaborative planning with families. All families are offered the chance to have a formal meeting with educators at the beginning of the year. Educators reflect each day and share abstracts from these conversations captured in a reflective journal, with families. The Seesaw App has also become a more functional tool for educators and families to reflect and communicate. Educators are developing their understanding of this tool so that it can become a more meaningful way to document children's growth.
 
All educators have been involved in the development of our new website. Before enrolment, information about the site can be obtained from the Kindergarten Website. The enrolment process includes inviting families to attend a parent information session where further information about the kindergarten is shared and families have an opportunity to ask questions.  An enrolment book provides information about the kindergarten; the educational program, some policies and procedures, healthy eating, The Early Years Learning Framework and a social story for families to share with their children. Educators present a presentation, to welcome and inform families about our kindergarten. 

Transition visits for new families beginning kindergarten the following year and for those moving into school are supported by the kindergarten. Families that require extra visits can easily arrange these. 

Support for families who have children with special rights is extensive. Educators meet each term with local schools to discuss the needs and support for each child that will eventually attend the school. Families are invited before transitions begin to attend meetings with school educators so that planning for the following year is comprehensive and shared. Educators and support staff regularly meet to ensure that children's development is paramount and that supports are in place for those children who need this and also that parents feel secure that the handover of information is comprehensive.

Educators plan experiences that promote a sense of community and family participation. Families are invited and supported to be involved in the kindergarten. Throughout the year family engagement is actively planned for and includes a family acquaintance night, excursions and volunteering. 
Families are involved in the decision making processes of the kindergarten and feedback is sought throughout the year about which information families would like about their child's time at kindergarten, policies and procedures, and feedback about events and curriculum. Families are offered the opportunity to be involved in Governing Council to collaborate with educators and contribute to kindergarten decision making. 

Each year the kindergarten supports and is supported to be involved in the Strathalbyn Antiques Fair. The families and staff run a cafe, raffle and support stall holders in one of the halls.  
	Quality Area 7: Governmance and Leadership: At Strathalbyn Kindergarten educators have worked to improve community involvement in the Kindergarten seeking to have families genuinely participate in decision making processes both of the facilities of the site and in the cycle of planning. The governing council meet regularly and are very involved in setting the Kindergarten direction and Quality Improvement Plans for both sites. After feedback provided by past members the Governing Council meetings are now held twice per term, on a Friday at the Kindergarten site, and a creche is run by the educators.
 
The Governing Council also traditionally work with educators to raise funds for improvements through a large weekend Antiques Fair in which the whole kindergarten community work collaboratively to raise the money. 

The Governing Council are invited to attend professional development days with the staff. This creates a shared perspective on pedagogy and curriculum and allows for strengthened communication between families, governing council and educators.
 
Educator meetings are held every week, and alternate between focusing on management of the sites and communication, and professional learning that supports the PQIP and site closure days. Educators are involved in professional reading between the team meetings and use this meeting time to share and discuss their professional shared reading. The team is currently exploring and developing their understanding of critical reflection as a part of their inquiry work around pedagogical documentation.
 
The site adheres to DfE site governance policies and also follows comprehensive induction processes for volunteers, governing council members and educators employed at the service to ensure that OH&S requirements and site culture and values are followed. This information is reviewed annually. 
 
Information about the site and the educators is supplied via information packs given out on enrolment, on boards within the sites and through the use of the Seesaw app.
 
At Strathalbyn Kindergarten collaborative decision making, community involvement and educator learning have been priorities for the educator and leadership team. Data collected from the preschool opinion survey indicates that these areas have improved greatly over the last two years and they will continue to improve through the process of critical reflection and Pedagogical Documentation.
	Challenge of practice Success criteria: Through ongoing analysis of our pedagogical documentation, we will see children;

- Using self-regulation strategies in various situations.
- Using language specific to the Zones of Regulation.
- Persisting with tasks and showing resilience. 
- Using appropriate resolutions of conflict between peers.

	Goal 1: To strengthen children’s self-regulation strategies to build resilience and positive interactions with their peers and adults.
	Challenge of practice:  
If educators research self-regulation strategies and intentionally implement self-regulation pedagogy, then children’s resilience and social interactions with peers and adults will improve.
	Goal 1: Actions 1: 1. Staff will collect baseline data and use the process of pedagogical documentation to track and monitor each child and their growth. 
	Goal 1: Actions 2b: 2. To deepen understanding, all staff will undertake training around the Zones of Regulation and implement this through intentional teaching and the setting up the environment to promote the support and expansion of emotional vocabulary and understanding around this pedagogy.
	Goal 1: Actions 3c: 3. All staff will reflect upon the current environment and culture and undertake research and professional development to explore different sensory needs for children coming from different backgrounds, such as trauma and ways to meet these needs through the environment. 
	Goal 1: Actions 4d: 4. All staff with attend a Closure day in Term 2 in collaboration with another Kindergarten who have a similar PQIP goal to share knowledge, research, findings and next steps. 
	NQS links a: 1.1.2, 1.1.3, 1.2.1, 1.2.2, 1.2.3, 1.3.1, 1.3.2, 7.2.3
	NQS links b: 1.1.1, 1.2.1, 1.2.3, 2.1,1, 2.2.3, 3.2.1, 3.2.2, 5.1.1, 5.2.1, 5.2.2. 
	NQS links c: 3.1.1, 3.2.1, 3.2.2, 3.2.3, 4.1.1, 5.1.1, 5.2.2, 6.2.3
	NQS links d: 4.2.1, 7.1.3, 7.2.1, 7.2.2, 7.2.3
	Timeline a: Term One

Ongoing
	Timeline b: Term One


Ongoing 
	Timeline c: Term One


Ongoing 
	Timeline d: Term Two
	Roles and responsibilities a: All staff. 



	Roles and responsibilities b: Mel to liase with ZOR trainer to arrange PD Webinar. 

Mel to take on board community times to begin this focus. 

All staff to be involved. 
	Roles and responsibilities c: Mel to provide readings and reflection time for all staff. 

All staff to take part in reflections and have input in environment. 

Selected staff to do different modules of Be You Training and report back to rest of group their understanding and findings. 
	Roles and responsibilities d: Mel to liaise with Lara at Goolwa Kindergarten to collaborate on a Closure Day PD for both sites to expand networking within the partnership and accessible resources.

All  staff to attend.    


	Resources a: RRR Wellbeing Scale.

ACARA General Capabilities Personal and Social Capability Version 9.0.

	Resources b: Zones of Regulation Book.

Zones of Regulation Webinar Training. 

	Resources c: The Environment As The Third Teacher - QA3 - National Quality Standard Information sheet.

Be You - Beyond Blue Training Modules. 

SMART Training - Plink
	Resources d: TBA
	Challenge of practice Success criteria 2: 
	Goal 2: 
	Challenge of practice 2: 
	Goal 2: Actions 1: 
	Goal 2: Actions 2: 
	Goal 2: Actions 3: 
	Goal 2: Actions 4: 
	NQS links 1: 
	NQS links2: 
	NQS links 3: 
	NQS links 4: 
	Timeline: 
	Timeline 2: 
	Timeline 3: 
	Timeline 4: 
	Roles and responsibilities 1: 
	Roles and responsibilities 2: 
	Roles and responsibilities 3: 
	Roles and responsibilities 4: 
	Resources 1: 
	Resources 2: 
	Resources 3: 
	Resources 4: 
	Priority Row 1: Collaborative partnerships with families and communities:

Work with community to develop a Reconciliation Action Plan (RAP) statement of commitment to reconciliation.
	NQS links Row1: 6.1.1
6.1.2
6.1.3
6.2.1
6.2.2
6.2.3

Exceeding theme 3
	Timeline Row 1: Ongoing
	Resources Row 1: https://www.narragunnawali.org.au/raps
	Roles and responsibilities Row 1: Penny, to organise and facilitate meetings.   Mel, notes and support Penny to use WEB Based platform
	Priority Row 2: Physical environment:
Further develop the outdoor learning space so that it provides opportunities for children to develop persistence, resilience and problem solving skills and supports all children wellbeing with various spaces for different needs. 
	Priority Row 3: 
	NQS links Row2: 3.1.1
3.1.2
3.2.1
3.2.2
3.2.3

Exceeding theme 1
	NQS links Row3: 
	Key steps row 1: Continue to co- develop Vision statement for RAP with RAP working group. 
	Key steps row 2: Meet regularly for RAP meetings to finalise RAP and plan actions for implementation. 
	Key steps row 3: Engage local and non local Indigenous people to work with educators and children to build connections and relationships with the children and deeepen the children's understanding of Indigenous Culture.
	Key steps row 4: Continue to work with Facilities Manager, landscapers  and director to see out plans and finish development at Coronation Road.
	Key steps row 5: Director to organize meetings with child care committee  and designer to continue to plan for Burkett Drive Yard Upgrade ensuring all regulations are met from both services.
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